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ABSTRACT 

A quantifiable quality that is ubiquitous and crucial to all aspect of our lives is what we 

call "quality." The term "quality" in higher education is a conceptual one that is quite challenging 

to understand. This can only be quantified using trustworthy and legitimate benchmarks. Higher 

Education Institutions (HEI) in India are evaluated and accredited by the National Assessment and 

Accreditation Council (NAAC), a leading organization in the field. human resource for the nation 

with high moral standards to compete in the demanding global market and should be responsible 

for the country's technological, social, and economic advancement. The HEIs are therefore crucial 

to the general growth of any nation.  

The diminishing quality of higher education is a significant concern for various 

stakeholders, including students, educators, and policymakers. Several factors contribute to this 

decline, such as insufficient funding, outdated curricula, and inadequate infrastructure. Increasing 

class sizes and the emphasis on faculty research over teaching also negatively affect the quality of 

instruction and student engagement. Additionally, the focus on standardized testing can create a 

more rigid and less innovative learning environment. To address these issues, it's essential to 

invest in resources, update teaching methods and curricula, and foster an environment that values 

both teaching and learning. Collaboration between educational institutions, governments, and 

industry can help develop strategies to improve the quality of higher education and better prepare 

students for the future.  

A systematic set of questionnaires was issued to 50 respondents each—institution, faculty, 

and students—in order to learn how stakeholders felt about one of the NAAC criteria, teaching, 

learning, and evaluation. The responses were reasonable enough to comprehend stakeholders' 

perspectives. Using pertinent statistical methods, the study conducts an experimental evaluation of 

the received opinion. All things considered, this study emphasizes one of the NAAC's criteria and 

stakeholders' perspectives on quality improvement. 
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INTRODUCTION: 

The renowned American anthropologist Ralph Linton claims that the term "achieved status" refers 

to a concept that takes into account a person's abilities, efforts, and skills. An institution's success 

in academic activities and the best practices used in terms of teaching and learning methodologies 

are what determine its quality status in the higher education sector. The National Assessment and 

Accreditation Council (NAAC), a certified External Quality Assurance (EQA) organization of the 

Indian government, evaluates the performance of HEIs in the country. Founded in 1994, NAAC is 

an independent intercollegiate centre of the University Grants Commission (UGC), New Delhi, 

with its main office located in Bangalore. 

The National Assessment and Accreditation Council (NAAC) establishes criteria to ensure the 

quality of education in higher education institutions, focusing on Teaching, Learning, and 

Evaluation. These criteria include aspects such as student enrollment and profiles, maintaining an 

optimal student-teacher ratio, and promoting student-centric teaching methods like experiential 

and participative learning. The integration of ICT-enabled tools and online resources is 

encouraged to enhance teaching effectiveness. NAAC also emphasizes the clear definition of 

Programme Outcomes (POs), Programme Specific Outcomes (PSOs), and Course Outcomes 

(COs), and the implementation of various assessment methods to evaluate student learning 

outcomes. Support for diverse learners is a priority, with special programs for advanced and slow 

learners. Additionally, regular feedback mechanisms from students, faculty, and stakeholders are 

used to continuously review and improve the teaching-learning process, ensuring high educational 

standards.  

REVIEW OF LITERATURE: 

A review of the literature on the impact of NAAC criteria on the quality of teaching, learning, and 

evaluation reveals several critical insights. Studies indicate that NAAC's focus on student-

cantered teaching methods, continuous assessment, and outcome-based education significantly 

enhances educational quality. The criteria encourage institutions to adopt innovative teaching 

practices, improve infrastructure, and prioritize student support services. Research also shows that 

the accreditation process promotes a culture of self-improvement among higher education 

institutions, leading to better teaching outcomes and overall institutional excellence. However, 

some studies suggest that the pressure to meet NAAC criteria can result in a narrow focus on 

specific metrics, potentially overlooking broader educational goals. Overall, the literature 

highlights the positive impact of NAAC criteria on educational quality while also identifying 

areas for further improvement. 
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1. A study by Ramesh & Kumar (2015) highlighted the pivotal role of green audits in 

boosting the environmental performance of higher education institutions in India. By 

examining the implementation of green audits in six institutions, the study found that these 

audits helped identify areas needing improvement and facilitated the implementation of 

corrective actions, thereby enhancing overall environmental performance. The study 

concluded that green audits are an effective tool for higher education institutions to 

improve their sustainability practices and reinforce their quality and credibility within the 

education sector. 

2. A study by Rajkumar and Gnanavelraja (2018) examined the impact of Green Audits on a 

higher education institution in India and found significant benefits. The audit led to a 20% 

reduction in energy consumption, a 30% decrease in water usage, and a 40% reduction in 

waste generation. Additionally, the audit helped the institution comply with environmental 

regulations and improve its sustainability practices. The study concluded that Green Audits 

are a powerful tool for higher education institutions to enhance their environmental 

performance and achieve better results in NAAC grade inspections. 

3. According to earlier research, motivation and accreditation have a favorable impact on 

raising academic quality (Aldoseri & Sharadgah, 2021; Greenfield et al., 2011; Saad, 

2022). Nonetheless, scholars contend that involving employees in accrediting procedures 

is a significant obstacle in healthcare institutions (Greenfield et al., 2011). To put it 

simply, the attainment of quality and academic excellence as well as the successful 

application of accreditation criteria depend on the motivation of the workforce.  

4. Another study at Midwestern University found that while the accrediting process is crucial 

for raising the standing and reputation of academic programs, faculty members view it as 

an extra burden unless it’s worth is acknowledged. In order to value and support faculty 

members' diligent effort during the accreditation process, the researchers suggested that 

they be included in the decision on accreditation (Hail et al., 2019). Some exploratory 

research also highlights the issue of faculty motivation in relation to accreditation (Addas, 

2018; Bigdeli et al., 2021; Greenfield et al., 2011). 

5. Dash K.K. (2023) has created instruments to gather the opinions of scholars and officials 

regarding academic, state, and polytechnic policies. In order to give three levels of 

explanation for the methodology, the researchers sorted, investigated, and evaluated the 

525 responses they received to the research questions. According to the comments, it is 

crucial to maintain, innovate, and guarantee the quality of education at the state, 
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polytechnic, and faculty member levels in light of changes in industry and technical 

education. The study's limitations and potential research avenues are discussed. 

RESEARCH QUESTIONS: 

1. Are the teaching, learning, and evaluation criteria of NAAC known to stakeholders? 

2. Are the stakeholders' perceptions of NAAC's teaching, learning, and evaluation standards 

the same? 

3. Does the NAAC process result in a notable shift in their performance level? 

OBJECTIVES: 

1. To find out how stakeholders perceive the NAAC's teaching, learning, and evaluation 

criteria 

2. To contrast and compare stakeholders' awareness scores on the NAAC's teaching, learning, 

and evaluation criteria 

3. To know how significantly NAAC's teaching, learning, and evaluation criteria enhanced 

Quality in Education. 

HYPOTHESIS: 

1. H1: Stakeholders' perceptions of NAAC's teaching, learning, and evaluation criteria varied 

significantly. 

2. H2: Stakeholders' awareness scores on NAAC's teaching, learning, and evaluation criteria 

vary from one another. 

3. H3: The NAAC process started a major improvement in the standards for instruction, 

learning, and assessment. 

RESEARCH METHODOLOGY 

Research methodology refers to the systematic approach and procedures used to conduct research 

and gather data. The study's design is both analytical and descriptive. The sample, which consists 

of 50 samples drawn from each of the stakeholders—the institution, the faculty, and the 

students—represents government colleges (both government and assisted). NAAC accreditation 

and involvement in the institution's innovative adoption of practices are the selection criteria for 

the sample. Articles and news bulletins are the sources of secondary data, while structured 

questionnaires were used to choose the primary data. The fictitious claims are tested using 

statistical methods like Paired Sample Text and One-Way ANOVA in order to obtain responses for 

our goals. The study is limited only to 50 respondents each from the categories of the 
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stakeholders. By following a well-structured research methodology, researchers can ensure the 

accuracy, credibility, and reliability of their study results. 

OBSERVATION AND ANALYSIS 

Table 1.1: Descriptives for first 05 statements out of 15 statements 

 
 
According to responses from different stakeholders, including institutions, faculties, and students, 

the mean values for these categories vary. Additionally, the table displays standard deviation 

values, maximum and minimum values, showing a variance in perception levels regarding 

NAAC's criteria. This variance differs significantly for first 05 statements out of 15 statements 

among the stakeholder categories, such as institutions, faculties, and students. 
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Table 1.2 - Test of Homogeneity of Variances 

 
The output for NAAC's teaching, learning, and evaluation criteria shows that statements such as 

admission procedure, improvisation of learning, effective teaching, and creativity have p-values 

greater than 0.05, indicating homogeneity among respondents. This means that the perception 

levels among the stakeholder categories do not vary. However, the statement related to the 

induction and orientation program has a p-value less than 0.05, indicating a lack of homogeneity 

among respondents. This means that the perception levels among the stakeholder categories do 

vary. Therefore, it can be concluded that out of the five statements, four have consistent 

perception levels across stakeholder categories, while one does not. 

 

Table 1.3 - ANOVA 
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The Calculated Value (P-value) in the ANOVA table for NAAC's teaching, learning, and 

evaluation criteria for statements such as admission procedure, induction and orientation program 

and, creativity is less than the Significant Value 0.05 (5%) and F-statistics calculated value is more 

than F-statistics table value of 3.95 to reject null hypothesis. Hence with 95% level of confidence, 

the null hypothesis of equal group variances cannot be accepted. Thus, it can be concluded that 

Perception Level among the categories of stakeholders differ significantly. However, The 

Calculated Value (P-value) in the ANOVA table for NAAC's teaching, learning, and evaluation 

criteria for statements such as improvisation of learning and effective teaching is more than the 

Significant Value 0.05 (5%) and F-statistics calculated value is less than F-statistics table value of 

3.95 to accept null hypothesis. Hence with 95% level of confidence, the null hypothesis of equal 

group variances accepted. Thus, it can be concluded that Perception Level among the categories 

of stakeholders does not differ significantly. 

Table 1.4: Descriptives for next 05 statements out of 15 statements 

 
 
 According to responses from different stakeholders, including institutions, faculties, and students, 

the mean values for these categories vary. Additionally, the table displays standard deviation 

values, maximum and minimum values, showing a variance in perception levels regarding 

NAAC's criteria. This variance differs significantly for next 05 statements out of 15 statements 

among the stakeholder categories, such as institutions, faculties, and students. 
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Table 1.5 - Test of Homogeneity of Variances 

 
The output for NAAC's teaching, learning, and evaluation criteria shows that for all the statements 

mentioned above have p-values greater than 0.05, indicating homogeneity among respondents. 

This means that the perception levels among the stakeholder categories do not vary.  

 
Table 1.6 - ANOVA 

 
 

The Calculated Value (P-value) in the ANOVA table for NAAC's teaching, learning, and 

evaluation criteria for statements such as guidelines by authorities and examination as per 
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academic schedule is less than the Significant Value 0.05 (5%) and F-statistics calculated value is 

more than F-statistics table value of 3.95 to reject null hypothesis. Hence with 95% level of 

confidence, the null hypothesis of equal group variances cannot be accepted. Thus, it can be 

concluded that Perception Level among the categories of stakeholders differ significantly. 

However, The Calculated Value (P-value) in the ANOVA table for NAAC's teaching, learning, and 

evaluation criteria for statements such as creative efforts, educational programmes and feedback 

from the students is more than the Significant Value 0.05 (5%) and F-statistics calculated value is 

less than F-statistics table value of 3.95 to accept null hypothesis. Hence with 95% level of 

confidence, the null hypothesis of equal group variances accepted. Thus, it can be concluded that 

Perception Level among the categories of stakeholders does not differ significantly. 

 

 

Table 1.7: Descriptives for last 05 statements out of 15 statements 

 
 

According to responses from different stakeholders, including institutions, faculties, and students, 

the mean values for these categories vary. Additionally, the table displays standard deviation 

values, maximum and minimum values, showing a variance in perception levels regarding 

NAAC's criteria. This variance differs significantly for last 05 statements out of 15 statements 

among the stakeholder categories, such as institutions, faculties, and students. 

Table 1.8 - Test of Homogeneity of Variances 
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The output for NAAC's teaching, learning, and evaluation criteria shows that statements such as 

results as per schedule, use of technology, evaluation of learning outcomes and improvement in 

assessment have p-values greater than 0.05, indicating homogeneity among respondents. This 

means that the perception levels among the stakeholder categories do not vary. However, the 

statement related to security and transparency has a p-value less than 0.05, indicating a lack of 

homogeneity among respondents. This means that the perception levels among the stakeholder 

categories do vary. Therefore, it can be concluded that out of the five statements, four have 

consistent perception levels across stakeholder categories, while one does not. 

 

Table 1.9 - ANOVA 
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The Calculated Value (P-value) in the ANOVA table for NAAC's teaching, learning, and 

evaluation criteria for statements such as results as per schedule and security and transparency is 

less than the Significant Value 0.05 (5%) and F-statistics calculated value is more than F-statistics 

table value of 3.95 to reject null hypothesis. Hence with 95% level of confidence, the null 

hypothesis of equal group variances cannot be accepted. Thus, it can be concluded that Perception 

Level among the categories of stakeholders differ significantly. However, The Calculated Value 

(P-value) in the ANOVA table for NAAC's teaching, learning, and evaluation criteria for 

statements such as use of technology, evaluation of learning outcomes and improvement in 

assessment is more than the Significant Value 0.05 (5%) and F-statistics calculated value is less 

than F-statistics table value of 3.95 to accept null hypothesis. Hence with 95% level of 

confidence, the null hypothesis of equal group variances accepted. Thus, it can be concluded that 

Perception Level among the categories of stakeholders does not differ significantly. 

Table 2.1: Descriptives – Awareness Score 

 
 

According to responses from different stakeholders, including institutions, faculties, and students, 

the mean values for these categories vary. Additionally, the table displays standard deviation 

values, maximum and minimum values, showing a variance in perception levels regarding 

NAAC's criteria. This variance differs significantly among the stakeholder categories, such as 

institutions, faculties, and students. 
 

Table 2.2 - Test of Homogeneity of Variances 

 
 

The output for awareness score on categories of stakeholders about NAAC's teaching, learning, 

and evaluation criteria shows that the p-values greater than 0.05, indicating homogeneity among 

respondents. This means that the awareness score among the stakeholder categories do not vary. 
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Table 2.3 - ANOVA 

 
 

The Calculated Value (P-value) in the ANOVA table for awareness score on NAAC's teaching, 

learning, and evaluation criteria is more than the Significant Value 0.05 (5%) and F-statistics 

calculated value is less than F-statistics table value of 3.95 to accept null hypothesis. Hence with 

95% level of confidence, the null hypothesis of equal group variances can be accepted. Thus, it 

can be concluded that awareness score among the categories of stakeholders remain the same. 

Table 3.1: Paired Samples Statistics 

 
 

The Descriptives table, which includes 150 observations, presents the mean value for quality 

enhancement before and after NAAC process. On the Likert Scale used, 1 indicates "Completely 

Disagree" and 5 indicates "Completely Agree." According to responses from different 

stakeholders, including institutions, faculties, and students, the mean values for these categories 

vary. Additionally, the table displays standard deviation values and standard error means. 

 
Table 3.2: Correlation 

 
 

The correlation table clearly indicates a positive relationship (0.688) between Performance of 

Stakeholders before the NAAC process at their institution and after the NAAC process at their 

Institution. The p-value is (0.000) is less than 5% level of significance, hence, with 95% 
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confidence level, it can be concluded that there exists a significant relationship between 

Performance of Stakeholders through NAAC process in Quality enhancement.  

 
Table 3.3: Paired Samples Test 

 
 
The paired samples test indicates the p-value is (0.430) is higher than 5% level of significance 

(0.05), hence, with 95% confidence level, it can be concluded that NAAC process doesn’t results 

in Quality Enhancement of stakeholders.  

 

CONCLUSION 

To sum up, the adoption of NAAC criteria has a notable effect on the quality of teaching, learning, 

and evaluation in higher education institutions. By focusing on student-centered teaching 

techniques, ongoing assessments, and outcome-based education, these criteria create a more 

engaging and effective learning environment. They encourage institutions to adopt innovative 

teaching practices and enhance their infrastructure, thereby improving the overall quality of 

education. The accreditation process also fosters a culture of self-improvement, motivating 

institutions to continually strive for excellence. 

However, it is important to acknowledge the potential challenges. The pressure to meet specific 

metrics can sometimes cause institutions to concentrate narrowly on these targets, potentially 

neglecting broader educational goals. Therefore, it is crucial for institutions to balance strict 

adherence to NAAC criteria with a comprehensive approach to education that emphasizes both 

quality and wider academic objectives. 

Overall, NAAC criteria play a vital role in setting standards and practices for higher education, 

leading to better teaching outcomes, enhanced learning experiences for students, and more robust 

evaluation processes. Continuous refinement and implementation of these criteria can help 

institutions maintain high educational standards, ultimately benefiting students, faculty, and the 

broader academic community. 
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